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Introduction 
A comprehensive physical activity program for promoting physical activity at school is 
important to reduce physical inactivity among children and youth. This section examines 
the availability of physical education and extracurricular activities, as well as associated 
factors regarding the implementation of these programs (financing, transportation) in the 
school environment. It also looks at the human resources used by schools for the 
coordination and implementation of this programming. The data are analyzed by region 
of school locale, student population size, and other school demographics such as setting, 
type, language and general income distribution of the students’ families. The analyses 
also compare trend data over time where possible and ends with policy and program 
recommendations. 
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Availability of physical education classes 
Almost all elementary and middle schools students in Canada take at least one physical 
education class per week. In contrast, a significantly lower percentage of high school 
students take at least one class a week. The average elementary school student reportedly 
takes 3 days of physical education classes per week, 38 weeks per year, with classes 
lasting 42 minutes. The average middle school student takes 3 days of physical education 
per week, for 38 weeks a year, with class durations of 48 minutes. On average, high 
school students take 4 physical education classes a week, for 31 weeks of the year, for 64 
minutes per class. 
 
Region Alberta elementary students take a greater average number of physical education 
classes in a week, yet have shorter class durations than others. Elementary school 
children in British Columbia, Manitoba, Nova Scotia and Ontario also have shorter 
classes, whereas those in Quebec have longer classes. New Brunswick and Ontario high 
school students are less likely, whereas Saskatchewan and Quebec high school students 
are more likely to participate in physical education at least once a week. Quebec high 
school students take fewer classes per week but for more weeks in a year, whereas New 
Brunswick high school students take classes on more days per week but for fewer weeks 
in the year. Newfoundland high schools provide more weeks of physical education, 
whereas those in Ontario provide fewer weeks. In Saskatchewan, Manitoba, 
Newfoundland, New Brunswick and Nova Scotia, high school students have shorter 
physical education class times. 
 
Student Population Size Among high school students, there is a general decrease in the 
proportion of students taking physical education classes at least once a week with 
increasing student population size. Larger high schools report fewer weeks of physical 
education in the year compared to the smallest schools, yet report a longer duration of 
classes. Larger elementary and middle schools report fewer classes per week than the 
smallest schools.  
 

AVAILABILITY OF PHYSICAL EDUCATION 
Overall trends, 2001-2006 
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Availability of physical education classes (cont’d) 
School Setting Suburban high schools provide fewer weeks of physical education in a 
year compared to inner city and urban schools. Rural middle schools report a higher 
number of physical education classes per week compared to urban and inner city schools. 
 
School Type Public high school students take one day more of physical education 
classes a week than non-public high school students, yet take fewer weeks of classes in a 
year. Non-public middle schools report longer class lengths than public schools. 
 
Language French schools report higher percentages of students in grade 9 or above who 
take physical education classes at least once a week compared to English schools. 
However, French students in grade 9 or above take fewer days of physical education per 
week but for more weeks out of the year compared to English students. French 
elementary and middle schools report fewer days in physical education per week, yet 
longer class durations compared to English schools.  
 
Community Size The percentage of high school students who participate in physical 
education classes at least once a week generally decreases with increasing community 
size. High schools students from the smallest communities have the shortest physical 
education class times compared to high school students in larger communities. Middle 
schools located in the smallest communities are more likely to report a greater number 
days of physical education a week than those from large communities. 
 
Trends Compared to 2001, larger schools continue to offer longer physical education 
classes than smaller schools but also offer fewer weeks of classes per year. Another 
pattern has remained consistent over time: French schools typically have longer physical 
education classes, yet they offer fewer classes per week. 
 

AVAILABILITY OF PHYSICAL EDUCATION 
By school type 
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Components of the physical education program 
The most prevalent components of physical education classes are age-appropriate lessons 
and activities, basic and specialized movement skills, activities that develop health 
related fitness, team or dual sports, and individual activities. At least 90% of schools 
report that these components are included in physical education. Other components, such 
as gender- and culturally-appropriate lessons or activities, seasonal activities and fitness 
testing are also reported by at least 70% of schools. 
 
Region Schools in Quebec are less likely, whereas those in Ontario and Prince Edward 
Island are more likely than others to incorporate specialized movement skills into their 
curriculum. In addition: schools in Manitoba are more likely to include fitness testing; 
those in Newfoundland and Quebec are less likely to incorporate a variety of individual 
activities; those in Newfoundland and New Brunswick are less likely to include a variety 
of team or dual sports; and, those in Saskatchewan and Manitoba are more likely to 
provide a variety of seasonal activities. Quebec schools are less likely, whereas schools in 
Ontario, Manitoba, and British Columbia are more likely to incorporate gender-
appropriate lessons. Finally, schools in Saskatchewan, Manitoba, and Ontario are more 
likely whereas those in Quebec are less likely to provide culturally appropriate lessons in 
the curriculum. 
 
Student Population Size Schools with less than 500 students are more likely than the 
largest schools to incorporate basic movement skills, whereas the largest schools are 
more likely to include specialized movement skills into their curriculum. There is a 
general increase in proportion of schools incorporating fitness testing and providing a 
variety of team or dual sports, with increasing school population size. 
 
School Setting Rural schools are more likely than inner city or urban schools to provide 
a variety of seasonal activities, otherwise there are no differences related to setting. 
 

COMPONENTS OF PHYSICAL EDUCATION 
Overall 
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Components of the physical education program (cont’d) 
School Type High schools are less likely than elementary schools to incorporate basic 
movement skills into their physical education curriculum, but are more likely to include 
gender-appropriate lessons and activities, fitness testing, a variety of team or dual sports, 
a variety of seasonal activities, and specialized movement skills.  
 
Language English schools are more likely than French schools to incorporate 
specialized movement skills, a variety of seasonal activities, and age- and gender-
appropriate lessons and activities into their curriculum. 
 
Estimated Family Income Schools with students from predominantly higher household 
incomes are more likely than those with predominantly lower household incomes to 
incorporate a variety of individual activities into their physical education curriculum. 
 
Trends Generally speaking, the prevalence of the various components of physical 
education classes remain high between 2001 and 2006. Larger schools and high schools 
continue to be more likely to provide specialized movement skills and fitness testing. In 
2006, larger schools were also more likely to provide a variety of team and dual sports to 
students. French schools continue to be less likely to incorporate specialized movement 
skills and seasonal activities into their curriculum. 
 

COMPONENTS OF PHYSICAL EDUCATION 
By school type 
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Emphasis on participation 
There are many facets of student participation in physical activity that can be encouraged 
and supported by schools. Over half (58%) of Canadian schools report placing a strong 
emphasis on student participation in recreational team sports, 37% report a strong 
emphasis on participation in competitive team sports, and 53% report a strong emphasis 
on participation in individual physical activities or sports. Further, 46% emphasize 
developing strong sports teams that represent their school. Almost three-quarters of 
schools (72%) report a strong emphasis on increasing girls’ participation in sports and 
physical activity, 53% on a “no cut” approach, 71% on an “everybody plays” approach, 
and 75% on full participation of students with disabilities. 
 
Region Schools in Quebec are more likely than others to report placing a strong 
emphasis on student participation in recreational team sports and in individual physical 
activities or sports. Schools in Nova Scotia are less likely, while schools in Saskatchewan 
are more likely, to emphasize developing strong sports teams to represent their schools. 
Saskatchewan schools are also more likely than others to report a strong focus on 
increasing girls’ participation in sports and physical activity. Schools in Saskatchewan, 
British Columbia, and Manitoba are more likely, whereas Ontario schools are less likely 
to emphasize “no cut” approaches. In addition, schools in Quebec, Saskatchewan, and 
British Columbia are more likely while Ontario schools are less likely to report a strong 
emphasis on “everybody plays” approaches. 
 
Student Population Size An interesting pattern of emphasis for participation in 
competitive team sports emerges with student population size: as student populations 
increase, so do the proportions of schools reporting a focus on competitive team sports. 
The same pattern appears for developing strong sports teams, but the opposite is true 
(smaller schools are more likely, larger schools are less likely) for schools reporting “no 
cut” approaches, “everybody plays” approaches, and full participation of students with 
disabilities. 
 

EMPHASIS ON PARTICIPATION 
Overall 
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Emphasis on participation (cont’d) 
School Type High schools are less likely than others to report a strong emphasis on 
participation in recreational team sports. Elementary schools are less likely than high 
schools to report a focus on participation in competitive team sports and on developing 
strong school sports teams. Elementary schools are more likely than high schools to 
report a strong emphasis on “no cut” approaches, “everybody plays” approaches, and full 
participation of students with disabilities. Non-public schools are more likely to 
emphasize developing strong sports teams.  
 
Language French schools are reportedly more likely than others to place a strong 
emphasis on participation in recreational team sports and on participation in individual 
physical activities and sports, as well as “everybody plays” approaches. 
 
Estimated Family Income Those schools with students from mainly higher income 
families are more likely have a strong focus on participation in competitive team sports 
and on developing strong sports teams. 
 
Community Size Schools in the smallest communities (those with fewer than 1,000 
residents) are more likely than larger communities to report a strong emphasis on “no 
cut” and “everybody plays” approaches. 
 

EMPHASIS ON PARTICIPATION 
By school type 
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Fostering a healthy foundation 
About three-quarters (74%) of Canadian schools report placing a strong emphasis on 
developing knowledge and understanding about health and wellness, and on developing 
skills for lifelong physical activity (77%).  A slightly higher proportion of schools (80%) 
reports placing a strong emphasis on regular student involvement in physical activity. 
 
Region Manitoba schools are more likely than others to report placing a strong emphasis 
on developing knowledge and understanding about health and wellness. Alongside 
Alberta schools, Manitoba schools are also more likely to emphasize developing skills for 
lifelong physical activity, whereas Quebec schools are less likely to report this. In 
addition, Manitoba and Alberta schools are more likely than others to focus on involving 
students in regular physical activity. 
 
Student Population Size Schools with 500 to 999 students are more likely than schools 
with smaller student populations to report a strong emphasis on developing skills for 
lifelong physical activity. The largest schools (those with 1,000 or more students) are less 
likely than others to have a focus on involving students regularly in physical activity. 
 
School Type High schools are less likely than elementary schools to focus on student 
involvement in regular physical activity. 
 
Other factors Such factors as school setting, language of instruction, estimated family 
income of students, and community size do not appear to be related to schools’ emphasis 
on building healthy foundations. 
 

HEALTHY FOUNDATIONS 
Overall 
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Outside programs and specialized instruction 
Two in five (40%) Canadian schools indicate that their physical education curricula bring 
in outside programs or specialized instruction to increase the development of students’ 
sport skills. Examples of such programs include Canskate, Canbike, or Small Ball. 
Relatively few Canadian schools (16%) report that they provide enriched sport programs 
to their students, such as “sport academy” or “sport school”. 
 
Region Schools in the West and North are more likely than others, whereas schools in 
Quebec and Ontario are less likely, to report bringing in outside programs or specialized 
instruction to their physical education curricula. There are no significant differences 
between regions for schools reporting that they provide enriched sport programs. 
 
Student Population Size Student population size is not related to schools’ reported use 
of outside programs or specialized instruction nor providing enriched sport programs.   
 
School Setting There are no significant differences of using outside programs or 
specialized instruction, or providing enriched sport programs with school setting. 
 
School Type There are no significant differences among elementary schools, middle 
schools, or high schools, nor are there between public and non-public schools, in reported 
use of outside programs or specialized instruction. However, middle and high schools are 
more likely to provide enriched sport programs to their students. 
 
Language French schools are less likely than others to report using outside programs or 
specialized instruction. A school’s language of instruction does not appear to be related to 
the likelihood of reporting providing enriched sport programs. 
 
Estimated Family Income Those schools with many students from lower income 
families are less likely to use outside programs or specialized instruction. The proportion 
of students’ with various levels of household incomes does not appear to be related to 
schools’ provision of enriched sport programs. 
 
Community Size Community size does not appear to be related to the likelihood of 
schools reporting use of outside programs or specialized instruction or on provision of 
enriched sport programs. 
 

OUTSIDE PROGRAMS 
Overall 

 OUTSIDE PROGRAMS 
By region 

 

 

 
2006 Survey of physical activity in Canadian schools, CFLRI  2006 Survey of physical activity in Canadian schools, CFLRI 



Physical activity programming, curricula, and instruction 41 

Staff resources for physical activity 
There is considerable variation among schools in their use of human resources to teach 
physical education. Almost one in five schools (18%) say that a principal or vice-
principal teaches physical education, whereas 9% of schools indicate that a volunteer 
does so. The majority of schools (71%) use a classroom teacher for physical education 
instruction, and 77% use a physical education specialist. Physical education may be 
taught by more than one individual and these individuals may have more than one role 
within the schools (e.g., teach physical education but also be a classroom teacher or a 
principal). If looking at the percentage of schools that say that only a physical education 
specialist teaches physical education in their school, this percentage drops dramatically to 
23% of schools. 
 
Region Schools in New Brunswick, Saskatchewan, Alberta, and British Columbia are 
more likely than others to report using a principal for physical education instruction. 
Schools in Ontario, Saskatchewan, Alberta, and British Columbia are more likely, 
whereas those in Manitoba, Newfoundland, Nova Scotia, Prince Edward Island and 
Quebec are less likely, to report using a classroom teacher for physical education 
instruction. Schools in British Columbia and Ontario are less likely, whereas those in all 
Atlantic provinces, Quebec, and Manitoba are more likely, to indicate that they use a 
physical education specialist for this type of instruction. In fact, all schools responding 
from Quebec and Prince Edward Island use such a person.  
 
Student Population Size There is a significant decrease in the proportion of schools 
that use a principal or vice-principal and a classroom teacher to teach physical education 
with increasing student population size. Smaller schools are less likely to report using a 
physical education specialist for physical education instruction.  
 
School Setting Rural schools are more likely to use a principal or vice-principal or class 
room teacher to teach physical education compared to schools located in an inner city.  
 

STAFF RESOURCES FOR  
PHYSICAL EDUCATION 

Overall 
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Staff resources for physical activity (cont’d) 
School Type Elementary schools are more likely than middle schools, which in turn, are 
more likely than high schools to report using classroom teachers for this type of 
instruction. More high schools and middle schools use a physical education specialist for 
physical education instruction compared to elementary schools.  
 
Language English schools are more likely than most others to use a principal or vice-
principal or classroom teachers for physical education instruction. French schools are 
substantially more likely to use a physical education specialist for this type of instruction 
compared to English, bilingual and immersion schools. 
 
Community Size Schools in the smallest communities (less than 1,000 residents) are 
more likely to have a principal, vice-principal or a classroom teacher teach physical 
education. 
 
Trends There has been a substantial decrease since 2001 in the proportion of schools that 
indicate that only a physical education specialist teaches physical education in their 
school. However, patterns have remained consistent over time, namely: larger schools 
and French schools are still more likely to report using a physical education specialist, 
and elementary schools continue to be more likely to report using a classroom teacher for 
physical education instruction. 
 

STAFF RESOURCES FOR PHYSICAL 
EDUCATION 

By school type 
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Physical education instruction from a specialist 
The previous topics showed that 77% of schools have a physical education specialist to 
teach physical education (potentially in conjunction with others or as a multiple role in 
the school). About 65% of schools report that almost all or all (90% or more of student 
population) of their students receive physical education instruction from a physical 
education specialist. A further 14% of schools indicate that most students (65% to 90% of 
student population) have such a resource teaching physical education, 8% cite that many 
students (50% to 65% of students), 8% say some students (25% to 50% of students), and 
5% say few students (less than 25% of students) receive physical education from a 
physical education specialist. In addition, schools were asked the frequency of receiving 
instruction from a physical activity specialist. One in five schools (17%) indicate that 
students typically receive this type of instruction daily, 7% indicate that they receive it 
four times a week, 25% three times a week, 36% two times a week, 12% once a week, 
and 2% of schools indicate students receive this type of instruction less than once a week 
 
Region Schools in Ontario, Saskatchewan, and Alberta are less likely, whereas those in 
Prince Edward Island, Quebec, Newfoundland, and Nova Scotia are more likely than 
Canadian schools in general to report that almost all or all of students receive instruction 
from a physical education specialist. Schools in Ontario and Alberta are more likely than 
others to report that a typical student receives this type of instruction from a specialist 
every day. 
 
Student Population Size The largest schools are most likely to report that almost all or 
all of their students receive physical education from a specialist. They are also three 
times more likely than the smallest schools (46% and 14% respectively) to report that a 
typical student receives instruction from a physical activity specialist every day, whereas 
the smallest schools are more likely to say that a typical student would receive this 
instruction twice a week. 
 
School Setting The proportions of students receiving physical education instruction 
from physical education specialists, and the number of days per week of instruction do 
not differ by school setting. 
 

PHYSICAL EDUCATION FROM A SPECIALIST 
Overall  
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Physical education instruction from a specialist (cont’d) 
School Type High schools are more likely to report that almost all or all of their 
students receive physical education from a specialist compared to elementary and middle 
schools. Among those employing a physical education specialist, high schools are 
roughly nine times more likely than elementary schools to report that a typical student 
receives instruction from a physical education specialist every day.  
 
Language French schools are substantially more likely to report that almost all or all of 
their students receive instruction from a physical education specialist compared to other 
schools. English schools are roughly five times more likely than French schools to 
indicate that a typical student receives physical education from a physical education 
specialist every day. French schools with specialists, however, are more likely to report 
that a typical student receives physical education from them twice a week. 
 
Estimated Family Income There is no difference in the overall percentage of students 
receiving physical education instruction from specialists between schools with students of 
varying household income levels. However, schools with an equal mix of students from 
lower and higher income households are more likely to report that they receive 
instruction from a specialist every day compared to those with mostly lower household 
income and those with mostly higher household income students. 
 
Community Size Schools from the largest communities are more likely than the smallest 
communities to indicate that almost all or all of their students receive instruction from 
physical education specialists. 
 

PHYSICAL EDUCATION FROM A SPECIALIST 
By school type 
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Extracurricular programs for physical activity 
The majority (83%) of schools provide intramural (within school) physical activities for 
students. In addition, four out of five (80%) schools provide inter-school physical 
activities (between schools) and other physical activity outings. 
 
Region Schools in Prince Edward Island are more likely than the average Canadian 
school to provide intramural activities to students. Schools in Alberta and Quebec are less 
likely, whereas those in Ontario, Saskatchewan and British Columbia are more likely 
than the others to provide inter-school activities to students. Schools in Saskatchewan and 
British Columbia are more likely, whereas those in Quebec are less likely to offer other 
physical activity outings to students. 
 
Student Population Size There is a significant increase in the proportion of schools that 
provide inter-school activities for students with increasing student population size. 
Generally speaking, the same relationship appears for the availability of intramural 
activities. 
 
School Setting There are no differences in schools of various settings and the 
availability of intramural and inter-school activities. 
 
School Type Elementary schools are less likely than middle schools and high schools to 
provide inter-school activities and they are also less likely than high schools to provide 
other physical activity outings. There are no differences between schools of different 
grades and the availability intramural activities. Public and non-public schools are 
equally likely to provide intramural and inter-school activities to students. However, non-
public schools are more likely than public schools to provide other physical activity 
outings to students. 
 
Language English schools are more likely than French schools to provide inter-school 
activities for students. English, bilingual, and immersion schools are more likely than 
French schools to offer other physical activity outings to students. 
 

EXTRACURRICULAR PROGRAMS 
Overall  
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Extracurricular programs for physical activity (cont’d) 
Estimated Family Income There is no difference between schools with students of 
varying household income levels in the provision of intramural and inter-school 
activities. Schools that have an equal mix of students from lower and higher income 
households are more likely than schools with primarily lower income students to provide 
other physical activity opportunities. 
 
Community Size Schools in the smallest communities (less than 1,000 residents) are 
less likely to provide intramural activities compared to those in the largest communities. 
 
Trends There has been no change over time in the proportion of schools who indicate the 
provision of intramurals, inter-school activities and other physical activity outings. 
Similar patterns appear over time, that is, the availability of inter-school activities 
increases with student population size and English schools being more likely than French 
schools to provide most extracurricular activities. 
 

EXTRACURRICULAR PROGRAMS 
By student population size  
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Transportation for extracurricular physical activities 
Just over half (55%) of schools provide transportation for inter-school activities, whereas 
63% of schools provide transportation to other physical activity outings. 
 

Region Schools in Prince Edward Island are more likely than the average Canadian 
school to provide transportation to inter-school activities and to other physical activity 
outings. Schools in British Columbia, New Brunswick, Nova Scotia and Newfoundland 
are less likely than others to provide transportation to inter-school activities. 
 
Student Population Size The largest schools (1,000 or more students) are less likely to 
provide students with transportation to other physical activity outings compared to the 
smallest schools. 
 

School Setting There are no differences in schools of various settings and the 
availability of transportation to other physical activity outings. 
 

School Type Elementary and middle schools are less likely than high schools to provide 
students with transportation to inter-school activities. Public schools are less likely than 
non-public schools to provide transportation to inter-school activities and to other 
physical activity outings. 
 

Language French schools are more likely than English schools to provide students with 
transportation to other physical activity outings. 
 
Estimated Family Income Schools with an equal mix of students from lower and higher 
income households are more likely than schools with mostly lower household income 
students to provide transportation to inter-school activities.  
 

Community Size Schools in communities with greater than 10,000 residents and less 
than 300,000 residents are more likely to report that they provide transportation to 
students for inter-school activities. 
 
Trends Generally speaking, the availability of transportation to extracurricular activities 
has remained stable over time. The largest schools and public schools are still less likely 
to provide transportation to some extracurricular activities.  
 

TRANSPORTATION TO ACTIVITIES 
Overall trends, 2001-2006 
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Financing of physical activity opportunities 
The majority (74%) of schools expect students and families to be responsible for at least 
part of the costs of transportation, while 81% have the same expectation for the 
admission to physical activity events. More than two in five (43%) schools expect 
students and families to be responsible for at least part of the costs of equipment related 
to physical activity. However, 88% of schools provide financial assistance to help with 
costs associated with physical activities. 
 
Region Schools in Manitoba are less likely than others to require students or families to 
pay for transportation. Schools in Quebec are less likely to require families to bear at 
least some of the costs of admission fees. Schools in Newfoundland are less likely than 
other schools to provide financial assistance to help with costs related with physical 
activities. 
 
Student Population Size There is a general increase in the proportion of schools that 
expect students and families to bear part of the costs of admission fees and transportation 
with an increase in school size. The largest schools are more likely than the smallest 
schools to expect students and families to be responsibility for the costs of equipment. 
 
School Setting There are no differences in schools of various settings and the 
requirement of families to bear financial costs of admission, equipment, and 
transportation. 
 
School Type Elementary schools are less likely than middle schools and high schools to 
require students and families to bear the costs of transportation. High schools are more 
likely than elementary schools to require families to be responsible for the cost of 
admission fees and equipment. Public and non-public schools are equally likely to expect 
families to bear financial responsibility for admissions, equipment, and transportation. 
However, public schools are more likely than non-public schools to provide financial 
assistance to help with costs associated with physical activities. 
 

FINANCING OF OPPORTUNITIES 
Overall trends, 2001-2006 
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Financing of physical activity opportunities (cont’d) 
Language French schools are less likely than English schools to require students and 
families to be responsible for the costs of transportation, admission fees and to provide 
financial assistance to help with costs associated with physical activities. 
 
Estimated Family Income Schools with an equal mix of lower and higher household 
income students or schools with primarily higher household income students are more 
likely than those with a larger proportion of lower household income students to expect 
families to bear the responsibility of the cost of equipment. Schools with an equal mix of 
lower and higher household income students are more likely than schools with primarily 
lower household income students to require families to be responsible for admission fees. 
 
Community Size Schools in communities with more than 10,000 residents are more 
likely than those in the smallest communities to require families to bear at least some of 
the cost of admission fees. Similarly, schools in communities with more than 75,000 
residents are more likely to provide financial assistance to help with costs associated with 
physical activities compared to the smallest communities. 
 
Trends Generally speaking, there has been little change since 2001 in the proportion of 
schools that expect students and families to bear the financial responsibilities of 
participating in physical activities at school. High schools continue to be more likely to 
expect families to contribute financially to some expenses (admission and equipment). 
Schools with primarily lower household income families continue to be less likely to 
require students and families to pay for physical activity opportunities.  
 
 

FINANCING OF OPPORTUNITIES 
By student population size 
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Participation in physical activity before, during and after school 
Roughly one-third of schools report that the majority of students (at least half of the 
student population) participate in physical activities before and after school. In addition, 
roughly two-thirds of schools indicate that the majority participate at recess and at lunch. 
 

Region Schools in Newfoundland and Nova Scotia are less likely than the average 
Canadian school to state that at least half of students participate in physical activities at 
recess. Schools in Alberta are more likely, whereas those in Newfoundland are less likely 
to say that the majority of students participate in activities at lunch. 
 
Student Population Size There is a general increase in the proportion of schools 
indicating that at least half of students participate in physical activities at recess and lunch 
with increasing student population size. There are no differences however, regarding 
participation in activities before and after school. 
 

School Setting There are no relationships between schools of various settings and the 
proportion of schools that indicate that at least half of their students participate in 
physical activities before school, at recess, and at lunch. 
 

School Type High schools are less likely than elementary schools to indicate that at least 
half of their students participate in physical activities before school. Elementary schools 
are more likely than middle schools, which in turn, are more likely than high schools to 
state that at least half of their students participate in activities during recess and at lunch. 
Non-public schools are more likely than public schools to say that the majority of 
students participate in physical activities after school.  
 

Language French schools are less likely than English schools to state that at least half of 
their students participate in physical activities before school and at lunch. 
  
Estimated Family Income No significant differences appear between schools with 
student populations with varying proportions of household income levels and 
participation in activities at certain times in the day. 
 

Community Size Schools in the largest communities are less likely than those in the 
smallest communities to indicate that the majority of students participate in physical 
activities at lunch. 
 

TIME OF DAY FOR PARTICIPATING AT SCHOOL 
Overall 

 TIME OF DAY FOR PARTICIPATING AT SCHOOL 
By region 
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Summary of section  
This section provides details about the availability of physical education and other 
physical activity programming in Canadian schools. 

• The most prevalent components of physical education classes are age-appropriate 
lessons and activities, basic and specialized movement skills, activities that 
develop health related fitness, team or dual sports, and individual activities. Other 
components, including gender- and culturally-appropriate lessons, seasonal 
activities and fitness testing, are still relatively common. 

• There is considerable variation among schools in the use of human resources used 
to teach physical education; most schools provide physical education instruction 
taught by a classroom teacher. 

• At least 80% of schools provide intramurals, inter-school physical activities or 
sports, or other physical activity outings. 

• 55% of schools provide transportation for inter-school activities, whereas 63% of 
schools provide transportation to other physical activity outings. 

• 74% of schools expect students and families to be responsible for at least part of 
the costs of transportation, 81% for admission to physical activity events, and 
43% for costs of equipment related to physical activity. 

• 88% of school or school communities provide financial assistance to help with 
costs associated with physical activities. 

• Roughly one-third of schools report that the majority of students participate in 
physical activities before and after school, while roughly two-thirds say the 
majority participate at recess and at lunch. 

 
 
Discussion, Implications and Recommendations 
Physical education offers an important opportunity for increasing activity levels among 
children and youth, as it has the potential to contribute to: the development of children’s 
movement, motor skills, physical competencies; knowledge of game and sport rules; 
skills for lifelong involvement in physical activity; current habitual activity levels; self-
esteem, leadership and teamwork skills; health related fitness (muscular strength, 
endurance and flexibility), and prevention of chronic disease in later life. In Canada, it is 
suggested that each student receive a minimum of 150 minutes of class instruction every 
week,29 translating into a minimum of 30 minutes of daily physical education per day.  
 
Research has estimated that only about a third of physical education time is actually spent 
being active.30 Therefore, even children who reportedly receive the recommended 150 
minutes of physical education per week are probably only spending a portion of that time 
actually being active. Schools can help to overcome this by maximizing the amount of 
active time during physical education class and ensuring that children have other ample 
opportunities to be active before, during, and after school. Currently, this is lacking: only 
one-third of schools state that at least half of students participate in activities before and 
after school.  
 
Two-third of schools indicate that the majority of their students are provided with 
opportunities during recess and lunch, however, research shows that children also spend 
much of their time during recess breaks being inactive.8 Other methods for schools to 
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increase physical activity of students at school are discussed in other sections of this 
report, and include the use of local facilities to be active, access to facilities, provision of 
financing for equipment, encouraging activity in the broader school community, and 
encouraging support from school staff and parents, as examples. 
 
Perceptions about physical education can also be affected by interactions between 
students and their teachers and coaches.31 Specially trained teachers, physical education 
specialists and coaches are important to motivate and impart the importance of 
appropriate physical activity and sport for lifelong participation. Research shows that 
compared to those taught by classroom teachers, physical education classes taught by 
specialists tend to be of longer duration, of higher quality, and have students who are 
more active.9,32 Teachers and others involved in the teaching of physical education and 
physical activity can be encouraged to receive training or development at least once a 
year, in order to be updated with current literature findings, guidelines, and techniques 
involved in physical education and activity. These individuals should also be provided 
with appropriate resources related to physical activity, including issues related to gender, 
physical development, and cultural integration (data from a later section reveal that only 
30% of schools provide their students with examples of physical activity from different 
cultural backgrounds.). Physical activity and sport can become a focus during the 
curriculum of undergraduate and graduate teacher training programs, as well as for the 
on-going professional development of teachers.33 These programs can be encouraged to 
use existing resources such as the Canadian Association for Physical and Health 
Education, Recreation and Dance’s pre-service program which provides information on 
physical and health education, including presentations, resources, resource lists, and 
network contacts (see http://www.cahperd.ca/eng/physicaleducation/qdpe_service.cfm). 
 
The quality of the programming is also important. The majority of schools have some 
policy pertaining to the provision of a broad range of physical activities, and this also 
appears to be supported in practice. Data from this section show that most schools 
provide a combination of skill development, individual physical activities, team sports, 
and seasonal opportunities. Physical education programming as well as extracurricular 
physical activity programming should encompass a variety of age-, skill- and 
developmentally-appropriate activities, to include all students as participants. A variety of 
activities including both structured and non-structured types of activities as well as 
competitive and non-competitive activities should also be provided. Moreover, physical 
activity programs and physical education classes that not only involve participation in 
physical activities, but teach skill-building and confidence-building behaviours to 
children and youth, including decision-making skills, teamwork, discipline, leadership, 
self-esteem, equity, lifelong physical activity, participation, and fair play are important. 
This will encourage participation by children of all skill, development, and confidence 
levels, and will promote lifelong physical activity. This is particularly important for 
preadolescent and adolescent girls.33 Extracurricular activities are associated with 
positive school related behaviours,34 so it is promising that data in this section show a 
high level of availability of extracurricular activities. Smaller and rural schools appear to 
be more likely to use volunteers to support their programming. They can also be 
encouraged to partner with their local municipality to ensure adequate facilities for 
students to participate. Weather patterns and seasonal variation also can impact physical 
activity levels,35 so schools can provide a host of seasonal activities or accommodate 
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seasonal patterns by providing appropriate facilities during the months when children’s 
activities are typically in decline.21  
 
With low levels of physical activity generally among children and the sharp decline 
evident among teenagers,4 all sectors of society need to value, model, and support 
physical activity and provide opportunities for children and youth to be active. Schools 
play a pivotal role in this regard, but face many challenges in terms of other curriculum 
demands and financing. Larger schools are now more likely to provide a variety of team 
and dual sports to students. Schools continue to provide extracurricular activities and 
incorporate a variety of components in their physical education programs. These are 
promising findings. 
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